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Introduction
This innovative guide (Intellectual Output 05-IO5) complements The Guide Addressed to Teachers
on How to Use CLIL in Primary Schools for Innovative Activities on Cross-curricular Topics: Global
Citizenship, Environmental and Financial Education (Intellectual Output 04-IO4) and is addressed to
teachers with the aim to specifically help them reach out to parents and show them how to be active
players in their children's education. Parent involvement is critical in CLIL for YEC as these CLIL
lessons are designed to promote active learning and social activities also outside the classroom, in
the community through a series of actions that involve other stakeholders locally, as well as other
schools abroad through virtual exchanges in order to have an impact on communities at large.
Teachers should see the benefits of parent/ carers involvement in children's education as a resource
and an asset for the school in as far as it contributes to creating a supportive learning environment
where families and institutions work together for better quality learning. Consequently, teachers
need to create solid partnerships with parents: Citizenship, environmental and financial education
require active parent participation because they are action oriented. If parents are made to feel
active partners and are aware of the contribution they can make to their children's education they
will be more willing to participate and support school initiatives.
CLIL for YEC can offer a better opportunity to encourage parent involvement as the focus is on
developing skills and values that go beyond the classroom setting and reach out into the world
through topics connected with sustainability that affects all aspects of life. Teachers need to involve
parents by addressing the emotional value of parental support in learning that goes beyond offering
practical support for regular homework, but require carrying out tasks and activities at home that
are not specifically academic. In other words, children themselves will ask their parents / families
for help to do simple activities based on play, in the form of online research or action based activities
aimed at starting a dialogue on what really matters in society.
Since the lessons also involve other stakeholders in the community such as libraries, banks, local
businesses and local authorities, NGOs, charities, as well as virtual exchanges with other partner
schools to share lessons and experiences, parent involvement should also be seen as resource and
a helping hand to the advantage of all parties concerned.
This Guide will refer to parents meaning all the parties involved in supporting children at home after
school such as foster parents, carers, grandparents and other family members.
Most paragraphs have a section called Actions that refers to a quick list of the key points (bullet
points) presented in each section of this Guide for easy reference for teachers.
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1 How to explain CLIL to students'
parents/families: the approach and the
methodologies
1.1 How to explain CLIL to parents
Even if CLIL has been around for many years and has a consolidated use in many schools throughout
Europe, parents may not be familiar or fully aware of its implications and effectiveness for improving
language acquisition. They tend to think that a foreign languages (such as English, in our case) is a
separate subject or an extra curriculum activity. Therefore it is essential that parents are introduced
to the innovative and holistic nature of CLIL. Although there is an awareness of the importance of
English to children's future nonetheless some parents may consider the idea of CLIL lessons not
suited for such young learners:
They may struggle to understand how their children, who are still at primary school, coul d learn a
topic or subject matter in a foreign language while they are still learning their own native
language. English is perceived generally as a subject, based on learning songs, colours, animals,
numbers and simple phrases through fun language lessons.
Consequently, it is crucial that teachers are able to explain in clear and concise manner the benefits
of CLIL to parents in order to overcome any misconception that they may have with regards to
the idea that a subject matter can only be taught in the native language of students. Another
concern that parents might have is that CLIL may affect their children's performance particularly
when it comes to learning of a school subject in English or even worry it may interfere with their
children's native language development.
Based on this assumption the first step is to clarify what is meant by CLIL. Parents need to
understand and become aware that the methodologies and the approach that are used in a
lesson is designed to facilitate learning of content or a topic using a foreign language. What
really needs to be underlined and explained is how learning can be supported through the
exploration of different methodologies as children learn differently from a traditional lesson.
So instead of being fed all the information, they are encouraged to reach their own conclusion
and understanding of the subject matter or topic that is presented by the teacher.
Actions
Teachers may want to refer to the actions list below to present and explain the dynamics of CLIL
lessons:
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•

presenting vocabulary visually through images, videos, music, stories or movement

•

presenting language in context to identify the theme of the lesson

•

doing hands-on activities (identify / create/ analyse / categorize, match, etc.)

•

using graphic organizers to present content (fill in tables/charts/etc.)

•

investigating a topic in order to work on a project (project based learning)

•

carrying out a series of tasks guided by the teacher (task-based learning)

•

students helping each other to carry out tasks (cooperative learning and peer learning)

•

learning in autonomy (a student-centred approach)

•

supporting learning (the teacher as a guide and facilitator of leaning)

•

meeting different learning abilities

•

learning by playing games (gamification).

The perception of the value of CLIL as a method that develops language learning through content
can be challenging to explain to parents. To this end teachers can rely on The handbook (see section
4 and the Appendix) that offers valuable support by explaining CLIL in simple terms. Nonetheless it
may be necessary to provide parents with simple examples and case studies to prove its
effectiveness in such a way that parents will have a better understanding of the specifics to CLIL
strategies used, that are calibrated to their student's needs. It is important to underline that the
CLIL methodological and theoretical approach differs from more traditional teaching. If parents are
able to comprehend this process and method of learning they will be fully supportive and willing to
help their children reach their learning objectives in a CLIL context.

1.2 What is CLIL for Young European Citizens (YEC)
CLIL for YEC takes CLIL to a new level because it no longer just focuses on teaching a specific school
subject or cross-curricular subjects in English, but takes children on a learning experience which
requires them to use English not only in the classroom, but more so in an international environment
and makes them feel active citizens in a global world where the environment matters and financial
issues have an impact on our world.
Actions
In simple terms teachers can condense the topics covered as follows:
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Citizenship Education - means learning about, reflecting and acting on equality and respect for
people.
Environmental Education - means reflecting and taking action by recycling and showing respect for
the environment.
Financial Education - means understanding how money works in societies and learning to become
respectful consumers.
Even though the topics covered under each heading are not typically subjects themselves, they are
however cross-curricular topics that children will have already been exposed to in most European
school at different levels through Social Studies, Civic Education or Natural Science, Social
Studies/Social Sciences, as well as in other subjects or may have developed in projects covering this
content. Children may be familiar with these themes and therefore able to deal with the content of
these lessons.
In fact, CLIL for YEC lessons require children to use English to think about and discuss ideas and
values that they are already familiar with and explore them further. The aim is to make children feel
part of a global community, thus becoming Global Citizens. The constant reference to the United
Nations 17 Sustainable Development Goals set for 2030 stands in the background of all activities
and topics presented in CLIL for YEC: They are central to lessons and take into consideration how
we can develop sustainable lifestyles through important themes connected to human rights, gender
equality, a culture of peace and non-violence, responsible use of resources, all ideas that are
promoted by other world organizations such as Oxfam, Save the Children, and UNICEF.
The intrinsic nature of these lessons reflects an intercultural dimension that aims to expand the
teaching of values and push the boundaries of learning outside the school and reflect on how these
affect the local community, parents, and other stakeholders internationally.
Actions
Teachers can refer to this list as a summary of the themes dealt with in CLIL for YEC.
The United Nations Sustainable Development Goals
Sustainable lifestyles - Kindness, bullying, courage, care for others, and self care
Sustainable environment - the 3 Rs of recycling, re-greening, re-using
Sustainable consumer choice - bartering, local markets, saving, banking, and making ethical
purchases
Other values embedded are openness to cultural otherness, respect, civic mindedness and
responsibility. European identities, traditions and finding commonalities, appreciation of
cultural diversity at economic, social and cultural levels
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These topics are extremely relevant to children's lives and parents should be ready to di scuss these
themes with their children. It is in this particular context that parents have the opportunity to guide
their children in thinking and solving issues connected with the environment, reflecting on how their
behaviour impacts other people and understanding their role as consumers. This means taking
learning outside the classroom back home and promoting reflection on key values and beliefs that
affect modern society in terms of sustainability.
Parents can support this process as these topics reflect current issues that are being continuously
presented in the news or other media. They affect their workplace since companies and institutions
are becoming more and more involved in making ethical and environmentally-friendly choices.

1.3 The benefits of engaging parents
Parents need to be fully aware of their role in their children's education and should go beyond just
helping children to carry out their homework in order to consolidate learning and revise things
learnt at school. Research shows that if parents have a positive attitude to language learning so will
their children and the same applies to parent's attitude to education in general. Parents' values and
beliefs are transferable and since they are reflected in their children it is important to get them
involved in school activities and events as much as possible.
In view of this teachers need to join forces to create an educational team where parent-teachers
work together to build a support system for children's education. Such collaboration is based on a
better understanding of what teachers do in schools and on creating a more respectful attitude for
the teaching profession.
In fact, parents involved in school life tend to become more forthcoming in offering help and
supporting school initiatives not only through practical actions such as fundraising events,
volunteering to support a variety of initiatives, as well as being pivotal in acting as a connection
or channel with other parents who are not involved or are too shy to engage with the school
directly and draw them closer to the school.
Parents' support can also be effective in helping the school connect with other stakeholders, li ke
local industries or community facilities to favour a link with extramural activities that is key to
the CLIL for YEC lessons.
Parent-teacher collaborations if given the chance can create the kind of partnerships that provide a
positive environment of mutual support and offer opportunities for parents to share their ideas
as well as provide useful feedback on current school policies and initiatives.
Opening up a communication channel between parents and teacher can bring about constructive
contribution to an institution. Teachers should in fact see this also as an opportunity to be lifted
from some major responsibilities allowing them to focus more on other issues and on the
teaching process itself.
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Although there are numerous benefits to parental involvement there are drawbacks too, such as
when some parents, who are wholly focused on pushing their children to perform better
academically, interested only in high performance grades and perfection, put pressure on their
children rather than having a constructive approach. These purely academically focused parents
need to understand that their energy should be directed to supporting the school in a wider context
of creating a better learning environment for all children. This is particular to CLIL since it addresses
different learning styles allowing children to respond to learning based on their particular aptitudes
and interests, thus promoting learner autonomy.
When parent-teachers foster an environment of learning and collaboration among educators, the
entire educational system benefits. CLIL for YEC lessons promote this type of collaboration by giving
specific guidelines of how parents can support their children in and outside the school environment.
Actions
Parents themselves are valuable assets as they set the example and are civic models for their
children. If children see their parents involved in school activities they will feel that what they are
doing at school is even more meaningful. Parental support can be expressed in many different ways
that goes beyond helping children with homework.
Parents can participate by:
•

helping children follow up CLIL activities

•

producing or collecting materials with their children for fundraising events

•

supporting the school by contacting local businesses, companies and local authorities

•

communicating with other parents who are not active in school life and getting them
involved

•

accompanying children on school outings with teachers

•

creating resources and distributing materials for special projects

•

volunteering in classrooms

•

coming in as guest speakers and sharing their knowledge

•

supporting and organizing school initiatives that can help get other parents involved

•

making suggestions and giving feedback

•

clarifying expectations and quality standards of learning
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1.4 CLIL for YEC - English and the international perspective
English in the field of sustainability has a dominant role as a language used to help people of diverse
backgrounds and cultures to communicate to a larger audience on global issues that affect our lives.
Students will be exposed to authentic materials in English designed for children and for parent
usage.
English in this context needs to be seen as a Lingua Franca, used for communication and for
spreading internationally information about global issues as well as a tool for facilitating cultural
exchanges with other learning institutions.
CLIL for Young European Citizens means opening up to new channels of communication with the
world around us where English is used in this context as a tool for communication in an
intercultural context.
CLIL for YEC should not be seen simply as a set of lessons or mini projects linked to the school as if
it were an extra curriculum activity, but as a stepping stone to the development of an
international perspective where English is a means of communication of issues connected to
sustainability.
The aim of these lessons is to get students to reflect on topics connected to environmental issues,
entrepreneurship, and to have them share ideas and outcomes produced during the lessons
with other classes and scenarios, either through virtual exchanges or community actions that
can make a difference to their world and connect children internationally with partner schools.
In this process CLIL for YEC requires in particular parents' involvement throughout the project.
It means developing thinking skills and creative skills applied to real life situations that affect
our lives globally.
Actions
Students will be exposed to material from reputable sources designed for young learners and
adjusted to primary children's cognitive and age level. Teachers can sugg est some of following
resources to parents involved or for those who are interested in further study.
(A full list is available in the Repository for CLIL for YEC)
Here are some websites:
The World's largest lesson, UNICEF and other leading international organizations have easily
accessible resources with activities and materials
Global Goals development by 2030 and many other resources to understand what the lessons aim
to achieve. Teachers will be able to rely on a Handbook for references to other websites and
OER repository.
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1.5 Explaining the type of communication/ language children will be
required to use
Students already study English at school but through a CLIL lesson they have the opportunity to put
language into practice and communicate their learning and understanding of the topic presented in
the lessons. Parental involvement means parents need to be aware of the kind of lessons their
children will have and how they are different from a standard English language lesson. They also
need to be reassured that the resources their children will be exposed to are suitable for their
language level and skills. There are 2 levels of communication involved in CLIL, one based on general
English, which applies the language structures covered during their English lessons and the other is
subject specific language connected with the content. These 2 levels of communication work
together to help students communicate in a CLIL environment that promotes a natural use of
language. However there actually are three levels: Everyday English (used in daily conversations),
Academic English (used across different subjects in an academic context) and Disciplinary English
(specific terminology employed in the different subjects: the language of Science, the language of
History, the language of Music)

Actions
Teachers may need to summarize what students in a CLIL lesson will learn. Students will learn:
•

to respond to simple instructions and respond to simple requests

•

to draw on their prior knowledge of language and structure learnt during their regular
English lesson and use it actively in a communicative context

•

to present new subject or topic-specific vocabulary and collocations

•

to feel more comfortable with using English and not worry about making mistakes

•

to use the target language that becomes meaningful as applied to real situations of need

•

to experiment with English and find non verbal forms of communication if required.

Parents understand that students will be using language learnt during their regular English lesson
and that the added value is the fact that the new terminology (academic language) will introduce
them to specific language which is functional to the lesson. The Handbook clarifies this point with
some simple examples of the type of language.
Actions
Teachers can use the list below to sum up the language structure the children will be exposed to:
•

Standard classroom English for instructions
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•

Topic-specific language

•

Everyday English - social language

•

Functional language to describe: Preferences/wishes/needs/obligation/etc.

•

Basic collocations

Teachers will need to explain that the lessons are project and task-based and that children will be
able to rely on strategies that allow them to understand the content of the lessons. Such lessons
involve simple steps that parents may be required to replicate at home. These are simple actions
that should not intimidating for parents, such as:
•

watch a video, listen to audio sources or read a text

•

list, categorize, match and identify information from a sources

•

do experiments

•

play games or learn a song

•

draw, colour or create text for e-books or make presentations

•

do online research

•

create posters, Power Point presentation, videos.

These simple tasks can be easily explained to parents and be replicated by them.

1.6 Explaining the methodologies
In line with the CLIL approach, students learn by doing and carry out tasks, do hands-on activities,
create materials and are exposed to authentic materials that will allow them to understand the
content through visual, auditive and kinaesthetic activities: they read, watch a video, listen to a song
or play games that will help them understand the lesson content and learn the new vocabulary in
context and collocations indirectly. These kinds of scaffolding techniques allow students to use
other channels of communication so they can see, hear and interpret what is being presented to
them by the teacher and communicate the meaning in linguistic and non- linguistic forms where
grammatical accuracy is not expected, but fluent communication is.
The process involves following 3 steps for learning in cycles of “reflecting – anticipating – acting’.
Actions
Teachers can condense the type of methodologies used by CLIL in the following manner:
Task-Based Learning
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Project Based Learning
Learning by Doing
Cooperative Learning
Competency-based Approach
Learning by Playing
CLIL also aims to cover learning styles ( visual, auditory, and kinaesthetic)
The Task-based approach allows for parent collaboration through various tasks whereby children
at home require supportive actions to help them collect items, create artefacts, do research, cook,
listen to stories, but also go outdoors and implement actions such as planting, doing the shopping
at a local market, bartering and recycling.
Children will learn by doing these tasks. They will understand the meaning of their actions and how
they positively affect the community. They will learn to rely on a collaborative approach in learning
where in the lessons they will be encouraged to work together to find solutions and compare their
results. The tasks in each lesson are differentiated in order to stimulate all types of learners and
cover all learning styles. Students who respond to kinaesthetic activities will be involved in exercises
that require movement and carrying out physical actions, while those who are visual will benefit
from exposure to a variety of visual resources, and those who are auditive will be exposed to
material such as songs, rhymes and much more.

Actions
Parents will need to support their children, for example, with some outdoor activities for the CLIL
for YEC lessons such as:
•

cooking a recipe

•

bartering old toys or collecting items for a fundraising event

•

planting trees or nurturing a vegetable garden

•

shopping at the local market or checking prices at the supermarket

•

walking around town / country /park

•

creating posters or notices to put around the town

•

organizing an event

….........
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1.7 How CLIL affects the school image
Parents like to think that their children's school offers a rich and innovative learning environment.
CLIL contributes to raising the school image and its prestige as it offers students an opportunity to
increase the numbers of hours devoted to language learning.
In particular CLIL for YEC allows students to actively use of the language outside the school
environment as students can consolidate and practice their English in a different context in an
international environment through virtual exchanges.
Parents need to be aware of how this global interconnection with other schools and partners
involved will enhance their children's communication skills and make them more confident
users of English. Using language naturally in authentic situations boosts confidence and
encourages curiosity for the language itself.
Children are actively incorporating and developing ideas and concepts related to sustainable living
with the support of various other locally based stakeholders. This takes learning outside the
classroom to transform ideas into real community initiatives and actions.
The outcomes and actions generated during the lessons are then shared in an international virtual
environment with other children who are actively participating to similar projects nationally or
in other countries, in an effort to compare and see how other similar communities are working
to achieve these very same goals and objectives.
Teachers should include a variety of stakeholders that have an impact on the community and
possibly locally-based by asking members of a local charity or city services.
Actions
Teachers should clarify to parents who are other stakeholders that may be involved. These may be:
•

Parents, families, teachers

•

Other schools nationally or abroad through virtual exchanges

•

The local community: libraries, museums, local authorities, markets, small businesses

•

Guest speakers experts in a field, NGOs, charities, etc.,or activists

•

Local companies or industries, farms, banks, museums

•

Parents as guest speakers, storytellers

•

Other subject teachers or English teachers.
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1.8 Expected learning outcomes for YEC and learning path
Parents need to have a clear idea of why their children are learning about citizenship, environmental
issues and financial literacy since these are not typical school subjects. Children will cover these
topics under the theme of sustainability and will be required to identify the key issues that affect
their lives, then reflect on their meaning, and transfer their ideas into actions that can have an
impact on the community.
• These lessons develop transversal skills that allow teachers to push learners to become
aware and sensitive of the world around them, to reflect and think about the issues at stake
in a functional manner. These issues may already have been dealt with in their native
language at school, but through English they can further explore them.
• They enhance language learning by allowing students to discuss these themes with other
students who are involved in similar projects using English. This global interconnection with
other schools and partners involved and the cross- curricular nature of these topics justify
the use of these lessons in the curriculum.
Actions
Teachers should highlight what are competences and skills being developed in CLIL for YEC. Students
will:
•

improve student's level of English to talk about the environment, citizenship and financial
awareness

•

enhance children's overall language confidence through virtual exchanges with students
from other partner schools

•

improve motivation through task-based activities

•

build personal confidence through active citizenship and community actions

•

support parental relationships and bonding

•

see improved academic success- better grades

•

increase social awareness and curiosity about social issues

•

benefit from improved digital skills

Parents who are involved in the process will see their children grow into conscientious and sensitive
citizens.
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1.9 The educational importance of intercultural activities and addressing
parents' cultural misconceptions or prejudices
As mentioned before, children will be exposed to English in different contexts and learning scenarios
including virtual exchanges, where children will be required to communicate in English their ideas
thoughts and experiences with other children of the same age.
This means reaching out to other cultures and learning about the commonalities and refl ecting on
differences in traditions and attitudes of their European counterparts to sustainability issues.
This is a learning experience for both children and their parents, who will learn how environmental
issues and concepts of respect are dealt with by other people across the world.
The added value of parent-student involvement is learning something together in a way that can
change perspectives and help them see the world from a different angle, through a child's eyes.
All ideas and concepts will be free from religious and other biasses.
Another concern for parents could be the idea of virtual exchanges as it may leave their children
vulnerable to content that is beyond their control. It is important thus to highlight that the
platforms used for CLIL for YEC are safe and have been used purely for educational purposes
for many years. Openness and good communication can put to at bay any misconception that
parents may have.
Actions
Teachers can rely on the underline the following points when explaining CLIL for YEC to parents.
•

contact with children of a similar age group – common interests

•

understanding other cultures through comparing experiences

•

need to use English for communication- improved language level

•

curiosity and better understanding of the world

•

sharing common sustainable goals

•

becoming global citizens and active players

•

improved overall sense of confidence

•

awareness of sustainable actions both locally and internationally
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2 Creation of an inclusive environment
2.1 How to support parents
Parents and families play a crucial role in their children's education and development particularly in
early years before they set foot in school. Parent's responsibility does not end when a child enters
the education system. Their contribution should be seen as valuable and encouraged as an ongoing
process with the support of educational institutions. To this effect schools should favour and provide
an inclusive environment for parents and families, so they can be part of the system and continue
to support their children throughout their education.
Actions
Teachers can rely on the following tools when explaining CLIL for YEC to parents.
The Handbook has a specific paragraph that describes CLIL in a simple manner by asking
questionsand offering answers as a way to introduce parents to the lessons (see section 4)
A CLIL for YEC lesson (see section 2 of the Handbook and OER Repository for sample material).
Parents can see that the material is designed specifically to support learning and how the tasks
provide clear and easy steps.
The e-Course/e-Handbook is designed to make the lessons even easier to understand visually
through animation and key concepts with tips and suggestions of activities.
Online articles or papers for further reading. Teachers might also recommend them for parents who
want to know more (see CLIL for Children or other in the Appendix in version 2). There are also
some simple videos that can be found on YouTube that provide animated presentations of what
CLIL is and how it works (for list of possible videos see Appendix in version 2). Parents can watch
these at home or else they can be used by teachers themselves when making a presentation
about CLIL for YEC.
The pedagogical materials, Open Educational Resources (OERs), and resources created by primary
and CLIL teachers, together with the Handbook, are resources that allow parents to see and
understand what kind of language and tasks their children will be exposed to in a lesson in a
foreign language.
Flyers or PowerPoint presentations or other materials (see Appendix in version 2).
It is important to understand that although the majority of parents have a positive attitude to their
child’s school, it seems that those who may feel less positive about the school are parents who would
need most help to get more involved in their child’s education. These are the parents that need to
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be addressed, and as they may just need to be encouraged to participate. The school should plan
multiple opportunities to cater for the shy and hesitant parents, as well as for the ones who cannot
be supportive because of time constraints.

2.2 Dealing with the challenges of parents-teacher rapport
As mentioned before, parents/ families have a key role in their children's education as they set the
example and transfer their beliefs and values to their children. Teachers are critical in developing
and channelling this sense of collaboration with parents and in supporting their sense of
responsibility.
However, it is true that there are parents who believe that schools need to be wholly responsible
for their offspring's education and tend to feel free to take a step back only to come forward to
complain. While there are others who want to be decision makers and have a say in everything that
happens in schools. Finding a good balance between the different attitudes of parents can be
challenging, but it can be managed if clear rules and guidelines are offered.
The key to parent involvement is better communication. Parents often complain of poor
communication between school-parents which affects parents' confidence and concerns about
how they are being perceived by the school. Parents need to know not only what is happening
in schools but also need to have a say. Since teachers often have direct contact with parents
they are key figures in creating the parent-school engagement and helping them feel key
elements in the learning process.
Making parents active and essential players in their children's education requires building trust and
maintaining a continuous communication flow over time through different channels.
Creating a positive and open dialogue implies to organize face-to-face meetings or online meetings
with parents and try to address those parents who are not pro-active or find out what is keeping
them from being more active. Obviously starting a dialogue with parents must not be confused
with telling them what to do, but getting to know them and listening to them.
As teachers you need to be aware of communication channels to favour building trust. In a
welcoming environment teachers' body language, tone of voice, and attitudes have a strong impact
on overcoming the relevance of parents who are intimidated or uncomfortable.
Matching body language and using a reassuring tone of voice can be very effective in helping people
feel at ease.
Careful use of words - constructive language focused on highlighting the positive traits of their
children against just to report bad behaviour.
Spatial references can create barriers- Not sitting behind a high desk when talking to parents but
instead next to them with eyes on the same level and good eye contact.
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Social chit chat- Taking an interest in parents' professions, beliefs and interests.
Favouring a questioning exchange where parents ask the questions.
Brainstorming – asking parents their opinions and suggestions.
Providing positive feedback to any suggestions and letting parents know if they can be implemented.
Explaining how they can manage the time issue.
Teachers can create events that draw parents into a different environment from school: into a sports
club or community centre: Parents café's are another option for organizing an informal occasion for
socializing and creating a more relaxed atmosphere.
Parents gain a better understanding of CLIL: they need to see and hear what the benefits for their
children's education are in order to respond positively to CLIL for YEC.
•

improves children's language level

•

promotes community actions

•

includes activities at home

•

supports virtual exchanges

As mentioned before, parent collaboration is critical to supporting schools and teachers in creating
a positive environment of mutual exchange and in supporting school policies and setting high
standards.
Nevertheless, parents who are actively involved in their children' schooling often can be perceived
as interfering and bossy. These over-collaborative parents need to be redirected when they
start interfering and become dominant wanting to decide what is right or wrong for not only
their children, but also for the school. Some could also reach a point of excluding parents they
disapprove of.
This can create conflict and tension as they feel they can make decisions for everyone and express
their opinion in every situation. Teachers may find themselves having to deal with jealousy or
conflictual situations that may require a particular approach where educators need to mediate
and express their leadership skills. In such situations in order to resolve tensions teachers need
to be particularly assertive and should clearly define roles and responsibilities of the pa rties
involved.
Then there are parents who are competitive and frustrated by other matters or are just over
protective of their children. These may cause tension too. Whatever the case, teachers need to
redirect the attention to the benefits of CLIL and its positive effects on the children's future.
This can be achieved by:
•

highlighting that their children's learning are the priority (and not parents bickering)
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•

underlining the idea of parents as civic models for children and setting an example

•

suggesting how research proves that a positive connection between parent-school brings
academic success

•

giving parents specific roles so they do not overlap with other parents'

•

reminding them that the teacher has experience and the school has a solid reputation

•

helping them become modern and global citizens as part of the international call for action

•

defining what the expectations are and the kind of active contribution of parents that can
make a difference.

When parent-teachers foster an environment of learning and collaboration with educators, the
entire educational system benefits.

2.3 Expected benefits on the child's development of parental support
It cannot be denied that at Primary school level parents tend to take a greater interest in their
children's education and are usually quite supportive. The main benefit is that this is a way of
strengthening the bond between parent-children and improving relationships.
The first step is to remind parents of how they can help. Teachers communicate parents and carers
can do at home to help their children’s learning.
Some examples of parent involvement.
•

Every time a project is finished parents are invited to see the final results in the form of a
recital, exhibition, a show or a presentation or if face to face is not possible making a video
or a CD.

•

Parents are invited to come to lessons. If they can speak English, some of them join in or else
join a lesson virtually.

•

Other Subject teachers are also invited, for example, the English teacher or the Art teacher.

•

Study visits and other community actions such as fundraising, visiting a bank, planting trees.

•

Social networking sites (Facebook page, blog…) can be used to share what children do in
class with parents.
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2.4 Bonding parent-child
When parents show that they believe in their children and their ability to do their best at school
they build confidence in young learners – it helps children see themselves as someone who has the
skills and ability to do well academically. Therefore praising a child for trying hard and celebrating
their effort is critical for children' emotional development. Doing things with parents helps reinforce
the parent-child bond. CLIL for YEC encourages a discovery journey and a dialogue between family
members to discuss aspirations for the future and issues at stake relevant to sustainability. Children
and parents will find themselves using quality time to carry out useful tasks that do not remind
them of homework but simply of sharing experiences such as doing, playing, talking, creati ng,
walking together, questioning everyday actions, and understanding how they are respectful of
people, places and spending.
Actions
Teachers can communicate how parents can benefit from this CLIL experience. These are:
• bonding with parents-child
• shared learning experience- parent as educators
• children as teachers
• teachers as educators

2.5 The advantages of one-on-one learning
Parents can support their children through home and community activities not only to help build a
strong bond, but to feel safe and supported in a relaxed environment. Parents have played the role
of educators since their child were born, so with the right support from our CLIL project, parents
understand their children's aptitudes and weaknesses and can focus on their child's specific needs
by giving them individual attention.
The advantage of one-on-one learning are it:
•

builds confidence – children learn to work in autonomy

•

develops responsibility and study skills-

•

involves constant parent feedback and praise

•

develops emotional learning – shared experiences: both parents and children put their heads
together

•

develop a language of praise
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2.6 The power of emotional learning
Teachers should encourage parent-child talk: a general conversation about the child’s friends and
relationships, respect, and about how they respond to any problems they are having, and talking
about their ideas for resolving conflict positively. Skills that help friendships include cooperation,
communication, empathy, and emotional control.
If a child has negative experiences or feelings, parents should approach the school and involve
teachers and school staff to help with them deal with this. Working with children gives parents the
opportunity to foster emotional learning based on openness and building confidence in children's
ability and skills through a sense of security provided by home.
In fact, research has shown that people who are taught to experience gratitude and show kindness
have more positive emotions, such as joy, love, and happiness; consequently they have fewer
negative emotions, such as bitterness, envy, and resentment; they have increased feelings of
connectedness and improved relationships; they experience greater satisfaction with school and
improved academic achievement; and they even have better physical health than people who don’t
take the time to notice and appreciate the good things in their lives. Through CLIL for YEC the themes
explored are the following:
Respect and kindness not only of people, but also of the environment.
Cultural diversity and the meaning of sustainable consumer choices in such a way as to develop a
sense of ownership and understanding of these emotions. Children will buy into these values if
they are shared and encouraged by their parents. Games and activities will support them in the
process.
Friendships as well as openness and how to get along with other people, including their teachers.
Children do better when they get on with their teachers and classmates. They also enjoy
learning at school when they have strong friendships. By reinforcing emotional learning, we are
creating a positive learning environment for children thanks to contributions from all parties
involved: school-parents-community.

2.7 Parents as teachers in the teaching and learning process
As previously mentioned, parents are the first educators of their children and at primary level
children look up to parents as examples to follow. Parents are active educators who tend to support
and check their children's homework and this can easily be extended to CLIL for YEC, where parents
understand the issues at stake when it comes to sustainability, recycling and fund raising activities.
The challenge is the language barrier, which is intimidating for some parents, but parents can rely
on their emotional bond. Children love to show off what they learn to parents and to share their
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learning. Therefore, the child can act as a parent or partner in discovering English together with the
parents and using online tools to wade through any language barriers as they occur.
Actions
Teachers can reassure parents that there are various strategies available to support children
linguistically:
•

Parents learn a new language from their children-children explain the new words

•

Parents and children go online (e.g. use Google to translate words and hear their
pronunciation)

•

Children channel learning from school to home. They share their learning

•

Parents share their knowledge and experience, for example, on environmental issues /
safety / ideas for respect and their consumer philosophy

Children take action with parents-recycling and visiting a charity, raising funds
Children discuss the information from virtual exchanges
Parents find the motivation to take a language course to improve their English!
It is not specifically the parents' job to teach English, but rather to teach their children values- leave
the teaching to the teacher.

2.8 Getting other stakeholders involved
Other stakeholders can be involved as seen in the examples below.
Schools can involve not only parents, but other members of the community as guest speakers who
can make a contribution to children's education by sharing their personal skills or experiences.
Other stakeholders who can be involved are NGOs or other international organizations connected
to charities that support humanitarian causes. These organizations often publish resources
mainly in English of different nature, designed to get children and their parents involved
through simple and fun activities. Some of these have been included in the lesson plans that are
readily available for free, online, and in our CLIL for YEC Repository for teachers to recommend
and use in class.
The local community is however an invaluable source, as many industries are becoming more and
more involved in sustainability projects from better packaging to measuring their carbon
footprint. This information is openly accessible on their website. Contacting local businesses
and companies through parents' networks can help teachers reach out and have professional
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people come to the school and talk about how they are supporting community projects or
events that can also be supported by schools.
National institutions like banks, hospitals and post offices, have educational resources and can
provide free gadgets and other resources for CLIL projects.
Local libraries, museums, institutions and the town council can also provide educational and cultural
programs for schools or hold events of social interest that can be incorporated to support the
CLIL for YEC lessons.
Connecting with these institutions and organizations makes children more aware of their local
realities and how they function. Children learn about these organizations and transfer this
information into English and then they can use it to start a dialogue with a partner school to share
experiences and compare community initiatives.
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3 Supporting parents during the project and
dealing with parents' language proficiency
3.1 Effective parent-teacher communication
Parents need to be motivated and supported. This can be achieved through building teacher -parent
collaborative teams with the aim to promote, mutually support, and exchange experiences and
ideas. Parents should have a clear understanding of the objectives and values of CLIL for YEC, which
are the following:
improve the use of English to talk about the environment, to develop citizenship and to become
financially aware
enhance cross curricular studies
initiate virtual exchanges with children from other partner schools
engage parental support for social actions in the local community
Lessons require active participation at various levels, which may differ from ordinary classes. Schools
need to communicate effectively with families, but communication cannot be a one-way system, as
parents want to be able to share their concerns and ask questions. Teachers can favour this
communication flow through:
•

face to face interactions

•

written communication

•

parent representatives

•

blogs or other media

•

workshop events

•

volunteering projects

•

developing projects

Parent representatives act as a liaison between all parents, teachers, and the school community.
They can speak to other parents and encourage them to come to meetings or attend parents' clubs.
They can organise social activities with other parents, help the teacher with any tasks (e.g.
organising excursions etc.) and through positive feedback encourage parents to understand how
they can participate and support their children throughout CLIL for YEC.
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CLIL for YEC is like a project and as such requires an active role of parents, who need to interact with
teachers constantly, not only in the presentation phase but throughout the process at various levels.
Parents may need:
•

more information about CLIL or have questions,

•

instructions or clarification about doing an activity correctly,

•

checking if they are following the steps of a task correctly,

•

support with finding other materials.

Whatever the nature of parents' queries, they need to know that there is a support system at hand
available through a variety of channels such as class representatives, links, blogs or direct contact
with the teacher.
Teachers can use a variety of tools to communicate with parents and allow them to readdress any
misconceptions or limiting beliefs they may have when it comes to CLIL.
Actions
•

Parents' Associations already interact with parents and act as a link between school-parents

•

Written communication-upload information on CLIL for YEC on the school website or on
other media/ send email exchanges / newsletter/ a letter of invitation to a school
presentation.

•

Send information sheet /leaflet.

•

Organize an Open Day to present the project/make a slide presentation or present the
program and other information on the school. Create a warm and welcoming environment
so parents can feel part of a community.

•

Have a person in charge of the program ready to liaise with parents or concerned parties
even at short notice to respond to any questions.

•

Keeping parents informed through media or representative.

•

Giving parents a voice through a blog or chat.

•

Defining roles and responsibilities of parents in the action phase

•

Organizing, for example, an event to introduce parents to CLIL for YEC

•

Workshop activities at locations outside school.
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3.2 How to motivate parents
The predominant message from parents is a need to feel supported by the school so they know they
are doing the right thing and contributing to their children's education in the right manner. Parents
can be motivated if they are provided with clear and simple guidelines on what activities they can
do with their children and have an understanding of benefits of their contribution. If parents can
see the results and understand the learning path, the results that can be achieved through CLIL for
YEC, then motivation and finding time to dedicate to their children will come more naturally. In fact,
motivation stems curiosity, from having fun, enjoying an activity, and particularly in achieving
something together with someone who shares the same interests.
What parents want are hands-on easy activities and clear directions that will help them feel
confident enough to work with their children supported by schools and their teachers.
Actions
•

Provide parents with a set of fun activities

•

Improve communication and define expectations

•

Provide a support system for parents during the project

•

Provide easy implementation steps

•

Offer regular meetings and communication exchanges

•

Use video resources or easy visuals

•

Use the Handbook for Parents

3.3 Suggestions for managing time
The Guide provides ideas of things that parents can easily fit into their daily routine and do as a
family together with little effort and time. Parents can enjoy doing fun activities together with their
child outdoors, as well as in the comfort of their homes.
Here are some suggestions of how they can mange their time effectively:
Parents can find time, for example, at the weekend to do activities with their children that can be
connected to the CLIL for YEC projects: these can come in the form of school projects that
require children to carry out a simple task or do follow-up activities, like doing an experiment
at home, making an object with recycled materials, baking following a traditional recipe,
gardening or planting a tree in the town, collecting items around the neighbourhood or picking
up litter while walking, doing exercise or playing a sport to promote self-care, reading a story
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about saving money or learning a song about respect, playing a vocabulary game online or
watching a video about bullying together with their parents.
These are just some examples of normal everyday activities that require no preparation work, and
that parents can do to support in helping them to become better global citizens. Such forms of
parental involvement ensure cognitive child development and positive social behaviours.
To this end school institutions should create collaboration (partnerships) between families and
professionals (the teachers) and assistants (NGOs) in the school community. Effective parent
involvement depends on the willingness of parents, teachers, and schools to discuss and
cooperate with each other. Therefore by promoting a collaborative process that allows parents
to feel closer to the institutions a dialogue is opened for parents to understand the value of
CLIL, together with its implications and benefits with regard to language improvement and
content acquisition.
This requires careful thought and planning as parents need to feel part of this learning community,
and not intimidated by the institution. Educators can create meaningful bond and connection with
families by creating a welcoming environment where teachers and parents can meet and talk on the
same level about their children's education.
Schools can use a variety of tools to favour parent-school partnerships. Teachers can rely on:
The Handbook which explains how and when parents can find time to carry out some simple games
or activities with their children.
The school website or a blog where teachers can answer questions or create a space to provide
information on CLIL.
Teachers can also rely on other figures, such as class representatives and members of Parents'
Associations, who can communicate directly with other parents and encourage them to come
to school events or meetings.
Parents' meetings should use a variety of resources such as slide presentations, short videos, other
materials, or a list of further reading articles that parents can view at their leisure independently
as a follow-up to the meeting.
Parents should also ask their children about their school day and find out from their children what
English words or activities they have covered at school; then the children themselves can take
an active role and explain to parents what consolidation activities or online games they need to
do at home.
Parents should not worry about their level of English, but should see these occasions as
opportunities to improve or even learn some English in a non-formal context.
Online resources take away the pressure of language learning and focus on the fun factor and, as
such, promote indirect learning. CLIL for YEC has purposely selected short and simple activities

CLIL for Young European Citizens - Project num. 2019-1-IT02-KA201-063222 - Erasmus+ Program Call 2019 - Key Action 2 Strategic Partnership – KA201.

Page 32 of 47

or experiments that parents can carry out easily at home and which require no formal
preparation work.

3.4 How to prepare parents to accept their children's online learning
Parents may feel that CLIL for YEC encourages young learners to rely too much on online resources
and encourage them to overuse electronic devices. By promoting online learning teachers are not
forsaking face-to-face learning, they are helping children develop 21 st century skills such as
searching for information online or selecting sources, or checking safety issues, learning how to use
a tablet or a computer for effective learning and effective communication beyond the classroom.
Since children are drawn to technology, parents should see online activities as an opportunity for a
shared learning experience whereby parents and children collaborate together, not only to improve
their digital skills, but also explore together new scenarios.

3.5 Virtual exchanges
Virtual exchanges have already been recognised as a powerful tool for the development of students’
competences through platforms such as eTwinning or EVALUATE. Parents may not be familiar with
these type of learning experiences and may be concerned about their implications. Teachers wi ll
need to explain how they have become common practices and how they are a valuable tool for
creating rich learning environments where information is exchanged and collaborative learning is
organised with partner schools.
The aim is always to promote cultural exchanges with another educational institution abroad, as
involving students in school and community projects. The intrinsic value of collaborating with
children from another school or classes is that peers who have similar a cognitive level is benefi cial.
Topics connected with citizenship and recycling are very stimulating and common throughout
European schools as they are action oriented. Children in the CLIL for YEC, for example, initiate a
dialogue with children from other schools about sustainability issues in the field of Children' Rights,
explore environmental action and find out about the financial implications this action may have for
people worldwide.
Teachers need to explain the process whereby children from different schools get to know each
other and then compare and analyse cultural practices. Such collaboration with other schools or
classes from other countries can bring about the creation of joint project outcomes in the form of
posters, e-books (text), videos and other materials that support sustainable initiatives. Experiments
with virtual exchanges (tele-collaboration) among students promote sharing of information on their
local cultures, histories, local initiatives and events through common projects have proven to be
very motivating and engaging for students.
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In virtual exchanges children are guided to identify an issue, to reflect on its implications, and to
think of actions they could take locally to solve a problem, or bring about some form of change that
might have implications for the wider community. When guided, virtual exchanges foster the
development of intercultural perspectives that support attitudes to build respect for diversity
through, for example, finding commonalities.
Actions
Virtual exchanges (VE):
•

foster digital citizenship and digital competence

•

motivate and stimulate curiosity about other cultures, traditions and values

•

promote comparisons and analysis of differences

Through VE children:
•

use English to facilitate the communication flow

•

exchange information about themselves, their town and country

•

reflect on making responsible choices

•

gain an understanding of concrete practical issues that affect their lives

•

explore sustainable consumer cultures

•

learn the appropriate of terminology

•

find solutions together

•

take action and create a concrete action plan to communicate their ideas and solutions.

3.6 Internet Safety
Parents and children need to learn about the risks of sharing personal information online and how
to protect their privacy. Parents can assist their children by developing background knowledge on
everything a child needs to know to interact safely online.
Schools should not only reassure parents that the platforms they use are safe, but also provide them
with a contact with a member of staff, as well as provide literature or web links on internet safety.
Actions
•

Provide recommended website links on safety

•

Contact of a member of staff in charge of internet safety
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3.7 Learning in the internet v surfing/playing: the Fun and Learning ratio
Gaming can create a dynamic environment that can inspire learners to develop skills and
competencies. Children may see these purely as games, but the educational value is consistent with
sustainable and linguistic objectives of citizenship, environment and financial education.
Games, or gamified learning, can:
•

function as individual learning activities

•

provide powerful content delivery mechanisms over several sessions

•

last for the duration of the course

•

deliver content in an entertaining way

•

divide the syllabus into tasks

•

assess students' progress

•

provide students with scores as feedback rather than grades

•

be aligned with learning outcomes

•

be competitive in the conventional sense.

Sometimes, in fact, games might require children to work collaboratively in order to solve problems,
while in other contexts, games might make them simply complete, order or organise items of
vocabulary.
According to experts in the field, the rules, challenges, and interaction inherent to certain games can
be used to engage students and increase learning outcomes.
Games can help to:
•

build an emotional connection to learning and subject matter

•

provide opportunities for feedback and practice

•

customize individualized teaching

•

associate leisure to school work

•

make some children feel self-conscious

•

align learning objectives to lessons

Gaming is a fun and sociable way to spend time, encourage teamwork, develop skills, but they are
also good for bonding parent-child. It is important to encourage parents to monitor their children's
time online and play together with them to see how well the child is doing.
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The lessons provide a list of games and activities that will keep students motivated, willing to do
activities that require little effort and foster active participation, through basic electronic tools like
a tablet or even a mobile phone.

3.8 Intercultural guidelines for respect and safe communication
English is more widely used all over the world to favour interaction between people and favour
intercultural communication of the values of respect of diversity, reduction of discrimination and
prejudice when there are language barriers.
Good communication occurs within positive environments. These require open respectful
communication that are values that teachers promote in the classroom and need to be taken home
to address a more open and accepting society where immigrants or children with disabilities are
seen as peers in the classroom.
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4 How to illustrate The CLIL for YEC Handbook
and eCourse to parents
4.1 How to present the Handbook
The best way to explain and present the Handbook is to assure parents that it is a parent-friendly
hands-on publication on CLIL specifically designed for them, with practical tips and suggestions
(version 2)
The Handbook addresses concerns that parents may have with regard to CLIL, the approach and the
methodologies. It promotes a clear understanding of CLIL for YEC and guides parents through
the process of how to support their children in becoming global and active citizens.
The Handbook is divided into 2 parts.
The first part introduces CLIL for YEC and addresses in particular the topics explored in the lesson
plans, their value, the intercultural perspective and the power of parental involvement.
The second part makes a direct reference to the lesson plans and what activities parents can do to
make a difference to their children's learning. It provides a step by step guide to the activities
appropriate for children and provides easily accessible resources, as well as lots of useful tips.
It also details the virtual exchanges implicit in the lessons and the contribution that other
stakeholders can make to support community actions connected with sustainability issues
presented in the lessons.
The Handbook is also supported by the eCourse which provides visual information and hyperlinks
to videos and other resources to support parents.
It also contains website link to extra curriculum activities that parents can do with their children.
Teachers just need to go through the Handbook with the parents and explain what it contains
and advise parents to also view the eCourse/eHandbook since it is a valuable resource for
parent-friendly activities.
Providing parents with these simple tools and strategies can help teachers get parents on board and
make the latter feel comfortable enough to support the learning of their children.
Teachers can use a variety of tools to communicate with parents in order to readdress any
misconceptions or limiting beliefs they may have when it comes to CLIL.
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Actions
The Handbook could be presented to parents in different ways.
On the school website or on other media. There may be a news feed to a wider audience about
what is new and going on at school.
•

Information sheets, flyers or leaflets can be used to invite parents to an event or meeting to
present the Handbook.

•

Other channels to encourage interest are through the school's newsletter/ Blog.

•

A letter of invitation to the school's presentation of CLIL for YEC should be sent out.

•

Members of the Parents' Associations already interact with parents and act as a link between
school and parents. They can explain the Handbook to other parents.

•

A Power Point presentation or videos could be used to support the presentation.

•

An Open day to present the project using a short slide presentation to present the YEC's
program.

•

A person in charge of the program should be ready to liaise with parents or concerned
parties.

•

A workshop or demo session could be organized.

4.2 How to plan and manage follow-up sessions
Parents need to know they are going to be supported during the project, so teachers need to be
available to offer any help they can to reassure them they are doing the right thing. This can happen
as a follow-up to the sessions too or a feedback on how the children are responding to the lessons.
As mentioned previously, communication is key to creating a positive rapport with parents.
Email exchanges or other media can be used to stay in touch, exchange ideas, answer questions
asked by parents.
Regular meetings or contact of parents with teachers are important, too.
Parents are asked to complete a feedback form or are interviewed so as to feel active players in the
program.
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4.3 Presenting parent-friendly activities (see Volume 2)
Each lesson has a section designed to get parents involved and specifies the expected time and tools
required. Parents have the freedom to choose when and how to fit these activities into their daily
routines, so activities are not seen as homework but as exploratory materials and games. The
lessons come with tips and suggestions and define the time commitment required for each lesson.

4.4 How to involve kids and parents who can’t really speak English
Some parents may be concerned their children are struggling to understand even the most basic
English, so they may question the effectiveness of a CLIL lesson. They will do so particularly if they
themselves are uncomfortable with English and need to do an activity which involves English. In
such a scenario it is important to reassure parents by showing them the resources and how they can
manage the technology to support their children linguistically. They can explore these support tools
with their children so the experience becomes a shared learning experience.
Actions
Games usually require no instructions.
Unknown words can be Googled with a translator.
Videos can be slowed down by going on the YouTube tool bar of settings and changing the speed.
Subtitles can be activated in the toolbar.
Cutting, colouring, and creating something require no instructions.

◦ How to plan follow-up and feedback sessions with parents/families
Parent communication can be reinforced through a series of parent supportive actions
developedduring the lessons, such as, monitoring the level of progress and collecting feedback at
the end of the CLIL for YEC lessons.
Actions
Online advice videos
Parents and teachers can share ideas via web videos on the school’s website. Teachers can provide
guidance on how parents can help with certain assignments and parents can provide feedback
on areas where their child may need extra help.
A dedicated blog and online calendar can remind parents of upcoming events accompanied by social
media presence and an event calendar.
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Use social media at school to connect to parents, using popular channels like Facebook, WhatsApp,
Twitter, Pinterest, Instagram, and Google Plus as ways to connect parents to the school’s
website and begin engaging them.
Parent Cafés and /or Family nights mean face-to-face interaction. These Cafés can be social events
that allow parents to meet with other parents in a relaxed environment. Everyone brings a
snack or nibbles to share with a hot drink. It can be organized at the school, while kids are using
the school gym, in a community centre or any other location that can be easily accessible, at a
suitable time for working parents. It allows teacher to discuss the lesson plans and how their
children are responding to the school program in an informal context.
Hosting an Open House event is when a student’s entire family can visit the school and classroom
in an informal and laid back setting to build the parent-teacher relationship. It also eliminates
the pressure and expectations of a formal sit-down meeting. Allowing students to bring siblings
and parents to their classroom ensures a greater sense of confidence within the student
community and gives parents a chance to see wall displays or a show or exhibition on their
child’s education in a leisurely manner.
Volunteer Opportunities give parents the chance to be active participants in the school and their
child’s education.
Parent/teacher workshops or meetings can also promote special training programs to help parents
with their English or simply to show parents face-to-face how to support CLIL for YEC.
Other actions may involve a session online to exchange experiences and get feedback on the
lessons.
One of the best ways to coordinate these activities is through the school website. A dedicated blog,
event calendar, and advice videos can be placed online to encourage volunteers to sign-up to
support school events and activities. Videos of past family nights may encourage more parents to
attend. Skype, Google Hangout, and other online video conferencing services can be used to
facilitate online meetings when a face-to-face one isn’t possible.

4.5 How to overcome challenges in the teacher-parent relation
As mentioned in section 1 of this guide parents and teachers may need to face difficult or challenging
parents who may not feel that CLIL is the right learning opportunity for their children. Even with a
serious problem, teachers can model positive problem-solving by remaining positive, thinking about
solutions and talking to parents to understand the issues at stake, and most importantly by
responding to complaints or aggressiveness in a calming tone.
Actions to deal with challenging parents
•

Find the right communication channel
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•

Avoid defensiveness when there are problems, it is important to understand the parents'
perspective

•

Identify the problem. Be clear and specific about what the problem is and ask questions.

•

Identify wants, needs and concerns.

•

Come up with possible solutions.

•

Parents are expected to work with the teacher to come up with as many possible solutions
to the problem as they can. They are expected to trust the child's teacher and their
experience in dealing with problems. They are further expected not to judge ideas as this
increases the chances of finding the right solution to an issue.

•

Evaluate the solutions by thinking of possible options.

4.6 How to deal with assessment and evaluation
Assessment is challenging in CLIL as both language and content need to be assessed. Parents may
question how their children are being assessed, whether it is linguistically or for content.
Teachers will be observing students during the lessons and will need to decide what kind of
assessment suits them best and is required by the institution. Formative assessment can be effective
and appropriate for a CLIL setting, for example, in the form of self-assessment questionnaires and
observations grids. Teachers can refer also C4C Teacher's Guide for examples of the above and refer
to the Can Do Statements as a reference.
Formative assessment seems best suited for a CLIL lesson. It requires the teacher, for example,
to observe how students perform on various levels during the lesson/task and record this on a grid
or table. Therefore it does not involve testing but simply observing students' performance when
they carry out any activity.
The assessment criteria could be designed to cover a variety of skills. For example, it could address
the ability to respond to and understand the teacher's instructions, to follow instructions, to
learn and use vocabulary appropriately, to answer questions verbally and non-verbally, to
organise, to put pictures in the right sequence after a listening, to write and read a text. It could
be more general and refer to the students' ability to complete the tasks, and use the new
terminology and language correctly in context.
Teachers may also want to take into consideration assessing Social Interaction, the ability of children
to interact with others, express their leadership in a group and organise their work effectively.
Teachers should also consider how they wish to represent the success criteria: either thr ough a star
(for example: 3 stars is excellent, 2 star is good, 1 star is the student needs support) or using
any other grading system they see fit.
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These observations on how students perform are collected and recorded in some form table or
grid of their choice. ( for examples, Volume 2)
Other types of assessment that can be used are Peer Assessment and Self- assessment
questionnaires. ( see The C4C CLIL for Children Guide for teachers – Section 6)
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5 How can I use the eCourse?
The eCourse is simply an online version of this Guide. It is designed to be more user friendly
and it allows you to navigate more easily through the questions to find the answer you a re
looking for. It is colourful and interactive so it can be explored with your children in a fun way.
You can access this through the following link that you can find on our website CLIL for YEC or
else https://view.genial.ly/6078a600e9b5e00db703e7fa
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